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Cexuia 1. CYUACHI TEHJAEHLIT ¥ METO/IUILI
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USING THE CEFR ILLUSTRATIVE DESCRIPTORS
IN DEVELOPING TRANSLATION CURRICULUM, TEACHING AND ASSESS-
MENT

Anoranisa. OcHoBHa mera CEFR neckpuntopiB mossrae y BUKOpUCTaHHI MPU po3poOili podounx
MporpaM Ta OIIHIOBaHHI HaBYaJbHUX JOCATHEHb MaOYTHIX mepekianaviB. HaBeneHO OCHOBHI Jpkeperna
BUKOPUCTAHHSA JECKPUITOPIB JJISi OpraHi3alii OCBITHBOTO MPOLECY 3 METO0 (pOpMyBaHHS KOMIIETEHTHOC-
Teil MailOyTHIX (haxiBIIiB 3 epeKIaIy.
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The main function of descriptors is to help in developing curriculum, teaching and
assessment. Educators can select CEFR descriptors according to their relevance to the
particular context, adapting them in the process if necessary. In this way descriptors can
provide a detailed, flexible resource for:

1) relating learning aims to real world language use, thus giving a framework to action-
oriented learning;

2) providing transparent ‘signposting’ to learners, parents, Sponsors;

3) offering a ‘menu’ to negotiate priorities with adult learners in a process of ongoing
needs analysis;

4) suggesting classroom tasks to teachers, usually tasks that will involve activities
described in several descriptors;

5) introducing criterion-referenced assessment with the criteria relating to an external
framework (here the CEFR).

Very often, CEFR descriptors are referred to for inspiration in adapting or making
explicit the aims of an existing course. In such a case, descriptors from particular scales are
selected, adapted to the local context and added to an existing curriculum document.

However, CEFR descriptors can also be used to develop a set of learning aims from
scratch. In doing so, one should ideally start by creating a needs profile. In practice, a short
cut is often taken by starting from the checklists of CEFR-adapted descriptors already
available for different levels in the Language Biography section of the many

versions of the European Language Portfolio.

Whichever approach is taken, any resulting list of descriptors needs to be slimmed down
to a reasonable length by removing repetition and aspects that appear less relevant in the
particular context. It is usually at this point that descriptors are adapted, shortened,
simplified, merged with existing communicative aims, and supplemented by other
educational aims. What is a ‘reasonable’ length for a list depends on the precise purpose.



A list can be long (e.g. 60-80 descriptors) in designing a curriculum for an entire level,
but experience suggests that any list used as an instrument for teacher assessment or self-
assessment is more effective if it is much shorter (e.g. 10-20 descriptors) and focused on
activities of relevance in a particular section or module of the course.

In discussing the exploitation of descriptors in assessment, the CEFR makes the
following point:

‘In discussing the use of descriptors it is essential to make a distinction between:

1.Descriptors of communicative activities.

2. Descriptors of aspects of proficiency related to particular competences. The former are
very suitable for teacher- or self-assessment with regard to real-world tasks.

Such teacher- or self-assessments are made on the basis of a detailed picture of the
learner’s language ability built up during the course concerned. They are attractive because
they can help to focus both learners and teachers on an action-oriented approach’.

The latter, descriptors of aspects of proficiency related to competences can be a useful
source for developing assessment criteria for how well user/learners are able to perform a
particular task: to assess the quality of their production. This is opposed to the what:
communicative activities they ‘can do’ . Each type (what; how) can take two forms: simpler,
for ‘outsiders,” and more elaborated, for ‘insiders’ (usually teachers). Simple forms of
descriptors about what the learner can do are often used to report results to the user/learners
themselves and other stakeholders (user-oriented); more elaborated, ‘insider’ forms help
teachers or testers to construct a programme and specific tasks in it (constructor-oriented).
Simpler versions of descriptors for how a learner performs in a language are used in
assessment grids, which usually restrict themselves to four or five assessment criteria; in a
spirit of transparency these can be shared with user/learners (assessor-oriented). More
elaborated, ‘insider’ forms, usually for a longer list of aspects of quality, can be used as a
checklist to diagnose strengths and weaknesses (diagnostic oriented).
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A P®POBI TEXHOJIOI'I Y BUIIIN OCBITI:
BUKJIMKU CbOI'OJIEHHSA

AHoOTalisA: AKIEHTOBAaHO yBary Ha CyTHOCTi, IPHHIIMIIAX Ta MPOLECOBI AMTITaNi3alli OCBITHHOTO
nporiecy B Ykpaini. OkpecieHo 3aBIaHHs, 1[0 CTOATh Ha IUIAXY J0 YCIIIIHOTO BXOKEHHS 10 €Bpornenchb-
KOT'0 MPOCTOPY BHUIIOI OCBITH, YXBaJyieH1 y [lapu3pkoMy KOMIOHIKE, 30KpeMa 1010 IIUGPOBOI OCBITH.

KarouoBi cjoBa: muritanmizaiis, eJeKTpOHHE HaBUaHHs, €JIEKTPOHHA OCBiTa, iH(opMaliiiHo-
KOMYHIKAI[iliHI TEXHOJIOT1i HAaBYaHHS, CUCTEMa JUCTAHI[IHHOTO HaBYaHHSI.
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