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Метою рецептивно-продуктивного підетапу є формування вміньстворення міні-
монологів. Цей підетап складається з  комунікативних вправ. На рецептивно-
продуктивному підетапі використовуються як природні опори – автентичні 
відеоматеріали, так і штучно створені опори – ключові слова [1, с. 6]. 

Під часпродуктивного підетапувідбувається розвиток вмінь висловлюватись на 
текстовому рівні. Цей підетап складається з комунікативних вправ. У якості опор на 
продуктивному  підетапі виступають комунікативні ситуації відеоматеріали, так і 
штучно створені опори – ключові слова [1, с. 6].  

Таким чином, у  дослідженні виділено етапи  формування англомовної 
компетентності в професійно орієнтованому монологічному мовленні: підготовчий і 
основний. Основний етап містить рецептивно-репродуктивний, рецептивно-
продуктивний та продуктивний підетапи. 
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THE PECUALIARITIES OF THE COOPERATIVE FOREIGN LANGUAGE 
TEACHING IN THE CONTEXT OF THE UNIVERSITY EDUCATION 

 
The article deals with the problem of the cooperative foreign language teaching in the context of the 

university education. It is noted that the goal of the cooperative (collaborative) learning (CL) technology is the 
development of intellectual, moral and physical abilities, the forming of the students’ scientific- materialistic 
worldviews.CL technology in English class enhances the students’ motivation increasing, contributes to a better 
understanding of the training material and fills knowledge gaps. Furthermore, cooperative foreign language 
teaching creates the positive and comfortable environment, which contributes to the overcoming the 
communicative-linguistic barriers and achieving the students’ potential. 

Key words: cooperative learning, collaborative learning, training technologies, group work, 
cooperation. 
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The specificity of a foreign language is that students learn not the basics of science, but 
skills and abilities, and this requires sufficient speech practice. The purpose of foreign language 
learning is not only to acquaint students with the system of the language being studied, but, 
above all, to teach them to use language as a means of communication. Therefore, the whole 
structure of classes and methods usedshould correspond to the real communicative situation, 
and learning should take place in the context of student interaction. 

CL technology is based on the use of special methods and tools to intensify the cognitive 
activity and speech interaction of students in pair, group and team activities. Scientists who 
have worked on this problem identify a number of positive aspects. In foreign language classes 
at universities, teachers often face the fact that students’ motivation to learn a language is 
almost completely absent, efficiency and activity in classes are low, groups are heterogeneous 
in composition (some students have a sufficient level of foreign language and are often 
uninteresting; others are intermediate but quickly learn new material, but there are students 
who need much more time to comprehend the material, additional examples of explanation). 
Under such conditions, joint work of students (learning activities in large and small groups) can 
solve a number of problems, namely increase motivation to learn the language and activity of 
students in the classroom, improve the success of foreign language learning, provide 
individualization and differentiation based on students' abilities.[2] 

There are the following types of organization of interaction between teacher and 
students: 

1. The subject of activity common to the group of participants is divided into fragments 
or parts, and each student, being in the group, performs the individual part of the general group 
process simultaneously with all or in turn. The most common examples of such activities are 
jigsaw activities in the form of jigsaw-reading and jigsaw-speaking. 

2. The lesson creates situations where the status relations of members of group activities 
are modeled. At the same time, students treat each other as representatives of different 
professions, heroes, people who have intra-group status. Learning a foreign language becomes 
practical and close to the natural conditions of spoken communication. 

3. The third type of organization of learning in cooperation is the collective solution of 
verbal problems. To do this, there are several roles: leader-coordinator, idea generator, critic, 
performer. The student, who occupies a certain role, performs a special function in the overall 
collective decision-making process. An example of this type of interaction is the use of 
brainstorming. [4] 

The above-mentioned means of cooperation in foreign language classes are effective not 
only in learning oral communication. Forms of joint work of students can also be used to 
consolidate lexical skills. In this case, the following options for teamwork are offered: students 
try to guess the definition of lexical units, choose synonyms or antonyms, find common root 
words, and compose a story using certain vocabulary. It is also easier and more interesting in 
groups to translate the text or perform grammar tasks. For example, a group of students is 
divided into two teams and receives a text for translation, and then a check is performed: a 
member of the first team translates a piece of text, and the second team monitors the translation 
and corrects errors, for which it receives additional points. [3] 

The combination of all the above forms of organization of foreign language learning 
with the help of CL technologies in higher education allows the most fully implemented 
personality-oriented approach, which allows students to form a foreign language system in their 
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minds, better learn and express themselves. Thus, CL technology has the following advantages: 
it helps to increase students' motivation to learn, teaches them to evaluate themselves and 
others objectively, helps students to understand the material more effectively and to eliminate 
knowledge gaps. In addition, interactive learning, which has many means of implementation, is 
able to diversify foreign language classes, create a relaxed, friendly atmosphere in the 
classroom, which helps to overcome and correct communication and language barriers and 
unleash the potential of students. 
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ЭМОЦИОНАЛЬНЫЙ ИНТЕЛЛЕКТ КАК ФАКТОР  
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The role of emotional intelligence in adaptation of the young expert to professional work is considered. 

Communication between level of emotional intelligence and characteristics of professional adaptation of the 
person is shown.  

Key words: emotional intelligence, adaptation, professionaladaptation, emotions. 
 
Сегодня, система образования, не смотря на ориентацию гуманистических 

ориентиров развития, все еще сводится к компоненту знаний, ориентированного на 
рациональное познание окружающего мира, и в меньшей мере – к аффективному, 
чувственному мировосприятию, что обостряет проблему гармоничного соотнесения 
внутреннего (эмоциональное здоровье) и внешнего (профессиональная адаптация) 
благополучия специалиста. В связи с этим особую актуальность приобретает 
исследование роли эмоционального интеллекта в профессионально адаптации молодого 
специалиста, его способности к пониманию и управлению эмоциями. Несмотря на 
большое количество психологических исследований по проблеме адаптации, 
недостаточно изученной является роль эмоционального интеллекта в профессиональной 
адаптации. В частности, не ясна связь между уровнем способности к пониманию и 
управлению эмоциями и адаптацией молодого специалиста в стрессогенных условиях  
деятельности на внутри личностном уровне (психологическое благополучие) и 
профессиональном уровне (успех и удовлетворенность профессией). В контексте 
данного исследования нас интересует проблема возможностей и путей развития 


